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Abstract
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Abstract
Retelling experiences (speaking, writing, dramatizing, and
illustrating) were introduced to second grade children as a means
of creating their own constructs. Such experiences can foster
comprehension abilities and a sense of story, ownership of
language experiences, and personal-social development. Folk tales
served as the literature base for the retelling opportunities
because they offer well-structured stories that present plots,
motifs, and themes that are clearly delineated. These literature
experiences and retelling activities were extended across the
curriculum to enrich a social studies unit on Japan.

Children engaging in the language processes create their
own constructs, or meanings (Smith, 1994). Developing constructs
can give children a sense of control over their thinking-language
experiences. These constructs are nourished by involvement with
whole units of language that represent quality literature
(Goodman, 1986).
Retelling stories is one way for children to create their
own whole units of meaning. It is a process that children can
actively participate in after listening to or reading a story.
The base for retelling activities is quality literature
experiences. They offer models for exploring meaning through
language (Smith, 1983). Not only do literature experiences
provide models of language, but they encourage the imagination
and stimulate the intellect (Cullinan, 1987).
Retelling to Nurture Children's Abilities
Story retelling can nurture children's emerging literacy in
several ways. This activity can foster comprehension abilities
and a sense of story, can develop ownership of language
experiences, and can nurture personal-social development.
Fostering Comprehension Abilities and a Sense of Story
Retelling activities can provide an avenue for children to
build upon what they know to create their own meanings as they
are immersed in quality literature experiences (Morrow, 1989).
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Retelling engages children in holistic comprehension and
organization of thought (Morrow, 1989). Yetta Goodman (1982)
relates that children's retellings give insight into their
processing of a listening or reading experience.
Verbal rehearsal of stories through retelling has been
found to significantly improve story comprehension according to
several studies (Morrow, 1985a; Pellegrini &Galda, 1982; Zimiles

&Kuhns, 1976; Koskinen, Gambrell, Kapinus, &Heathington, 1988).
In fact, Koskinen et al. (1988) found that even after four
retellings of different stories, students had better recall of
stories and could answer explicit and implicit questions over the
texts.
Retelling stories is a process that demands high-order
organizing. Readers have to think about the story as a whole unit
with its parts, or story grammar. A focus on the characters,
setting, theme, plot episodes, and resolution aids retellers in
organizing for the retelling experience. According to Mandler and
Johnson (1977), readers recall stories using story grammar to
help comprehend and summarize the information read. Children,
even more than adults, seem to rely on story structure as the
major strategy for recall (Golden, 1984). A sense of story
structure improves memory of text and the ability to predict
outcomes and facilitate understanding (Morrow, 1985b).
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Developing Ownership of the Language Experience
Retelling experiences not only enhance readers'
comprehension and sense of story, but they also allow students to
achieve ownership of their language experiences. Such experiences
encourage children to invest personally and to control the
sharing of the context they have created. When children recreate
a story to present it to an audience, they own and control their
own learning. They are making decisions as they select an
appropriate mode of retelling for their interpretation of an
author's message. When students are encouraged to make crucial
decisions as they explore, experience, and discuss shared
understandings, they gain a sense of ownership (Smith, 1982;
Calkins, 1983; Graves, 1983).
Nurturing Personal-Social Development
When children set purposeful goals for their learning

experiences and are responsible for carrying them out, they can
develop a sense of worth, for they have participated in language
experiences that are useful and relevant (Goodman, 1986).
Retelling experiences provide children with opportunities to
share their constructs with their peers. Through retelling
activities, students are offered the opportunity to learn from
each other in a natural, social setting (Goodman, 1986). From
this peer collaboration, students can develop an in-depth
understanding of the author's message (Smith, 1983).
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Ways to Retell Stories
Stories can be retold through writing, dramatizing, and
illustrating, as well as speaking. Many of the following
retelling activities incorporate more than one of the
communication modes (Harms &lettow, 1992).
Retelling Through Speaking
Children can simply tell a story from the beginning to the
ending, demonstrating an understanding of the plot sequence. They
can use props to extend the speaking experience.
Feltboard story. Images representing the major elements of
the story can support children in comprehending a story in a
concrete sense. After listening to/reading a story, students can
identify the main characters, special objects, and important
parts of the setting. Teacher-made or student-illustrated figures
of these elements can be drawn on pellon and then cut out. As
students retell a story, they can focus on the plot sequence,
characterization, setting, and movement of the events as they
visually order the pellon pieces. If a story has a circular plot
or the pattern of three, the reteller can show these structures
through the placement of the pellon pieces during the oral
retelling. Examples of well structured stories are The Most
Wonderful Egg jn the World. by Helme Heine (N.Y.: Atheneum,

One Fjne Day, by Nonny Hogrogian (N.Y.: Macmillan, 1975};
and The Napping House, by Audrey Wood (N.Y.: Harcourt, 1984).
1983};
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Counting rope. Before stories were printed, people kept
track of important events in their lives by tying knots on a rope
or string. In retelling a story, images of important characters
and parts of the story can be constructed and hung from the knots
on rope or yarn as visual props to aid the oral retelling.
Stories with definite sections work well for this retelling
activity, such as Little Red Riding Hood. by Trina Schart Hyman
(Boston: Little, Brown, 1983).
Group retelling. Groups of children can share the retelling
of a story with either a linear or circular plot. If the plot is
linear, the students order themselves in a line according to the
events that occur. Examples of linear plots are, The Napping
House, by Audrey Wood (N.Y.: Harcourt, 1984) and The Shopping
Basket. by John Burningham (N.Y.: Crowell, 1980). By arranging
themselves in a circle, group members can take turns individually
retelling portions of a story with a circular plot. Examples of
circular plot stories are, Once a Mouse, by Marcia Brown (N.Y.:
Scribner, 1961) and The Rabbit's Judgment, by Suzanne Han (N.Y.:
Holt, 1994). The arrangement of the retellers portrays the
structure of the plot.
Retelling Through Writing
Rebus. This is a form of writing in which the reteller
selects various visual images to represent printed words. The
picture books by Leo Lionni, fjsh is Fish (N.Y.: Random House,
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1970) and Swinny (N.Y.: Pantheon, 1973), work well for this type
of retelling.
Letters. Through a character's point of view, students can
write a retelling of a story using a letter format. The letter
can be addressed to a character's friend or relative who would be
interested in receiving news. Goldilocks in the version of
Goldilocks and the Three Bears, by Jan Brett (N.Y.: Dodd, 1987)
retelling her experiences to her sister away at college, would be
an interesting point of view. The princess in The Frog Princess,
by Patrick Lewis (N.Y.: Dial, 1994) might want to write to one of
her parents or her grandmother.
Newspaper accounts. A story can be retold as a newspaper
article. The reteller can describe the characters, main events,
setting, and outcome to inform an audience. A news article can be
written about the wrongful doings of the wolf from an interview
with the surviving little pig in The Three Little Pigs, retold by
Margot Zemach (N.Y.: Farrar, 1988) or about how the Gingerbread
man was eaten from the version written by Eric Kimmel (N.Y.:
Holiday, 1993).
Retelling Through Dramatizing
Many students enjoy acting out stories they have read. Such
activities can foster social abilities, such as collaboration.
Plays and skits. Students can share their interpretation of
a literature experience as they recreate the plot,
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characterization, and setting in dramatizations. The use of
student-made or collected masks, props, and background scenery
can extend the interpretation of a story.
Puppets. Through making puppets of the main characters and
recreating scenes within puppet stages, retellers can present
their interpretation of a story. All types of puppets, such as
finger, stick, sock, and sack puppets, can be made. Character
portrayals can be enhanced through varied voices and movements.
Children can retell stories from the beginning to the end
demonstrating an understanding of the characters, plot and
setting.

Retelling Through Illustrating
Wall books. In retelling a story, a group of children can
divide a story into parts and can illustrate each part on a large
sheet of paper. Each child can share his/her illustrated part
with an audience. After the retelling, the pages can be displayed
on the wall or bound into a big book as a wordless picture book.
Examples of stories with linear plots for wall books a r e ~
for Grandpa, by Mem Fox (N.Y.: Orchard, 1989) and "Little Red
Hen."
Nesting dolls (cans or boxes). Students can illustrate the
major characters of a story and glue each image onto a can or box
of a progressively smaller size. Then, the cans or boxes can be
stacked from largest to the smallest. As the reteller progresses
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through the story, the can or box representative of each
character is lifted off the stack and placed in a row. In doing
this type of retelling, the storyteller needs to select stories
with linear plots which have characters/motifs appearing in a
definite sequence. Examples are Why Mosguitoes Buzz in People's

tlr.h by Verna Aardema (N.Y.: Dial, 1995); The Turnip, by Janina
Domanska (N.Y.: Macmillan, 1969); and The Cat's Midsummer
Jamboree, by David Kherdian and Nanny Hogrogian (N.Y.: Philomel,
1990).

Picture mapping. A map can be constructed showing the
sequence of the plot with images of the characters and settings.
The parts of the story can be connected with arrows. Examples are
Jack and the Beanstalk, by Steven Kellogg (N.Y.: Morrow, 1991);
The Bremen Town Musicians, by Janet Stevens (N.Y.: Holiday,
1992); and The Three Wishes, by Margot Zemach (N.Y.: Farrar,
1986).

Filmstrips/television boxes. Parts of a story can be drawn
on long strips of paper representing the sections of a story.
Stories can be retold while the reteller shows the illustrated
parts of the story using a shoe box as a projector. (It can be
constructed by cutting slits slightly wider than the paper strip
near the ends of the box. Then, strips can be slid through the
slits.)
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Dioramas. Scenes from a story depicting characters in a
setting can be constructed in a box with one side open. The
images can be constructed of cardboard or clay or can be
conmercially-prepared figures. The setting can be free standing
or can be drawn on the side of the box.
Retelling Experiences in a Second Grade Program
At the beginning of the school year, read aloud sessions
with the students were presented at least once a day to nurture
their sense of story. These sessions offered children experience
with story elements--characterization, setting, theme, and plot
patterns. Students became familiar with the structure of stories
which helped to prepare them for engaging in retelling

experiences.
Retelling was offered as a means far extending students'
opportunities ta create meaning from their literature
experiences. The students became acquainted with the processes of
retelling through teacher modeling, guided whole group retelling,
and collaborating with a partner for retellings.
Introduction of the Retelling Activity
Making use of the second graders' extensive experiences
with folk tales in grade one, the introduction of retelling was

based on these stories. The plots of folk tales are well
structured, therefore easily comprehended by young children. The

teacher introduced retelling by presenting the class a picture
map of The Three Little Pigs, by Margot Zemach (N.Y.: Farrar,
1988). As she told the story, pointing out the images of motifs
and settings on the map, she drew an arrow from one to another as
she progressed.
During the next language arts period, the teacher drew an
arrow from a little girl to a cottage to the little girl near the
door to a table with a large, medium and small bowl on it on a
chart sheet of paper. After the children predicted what story was
being retold, the teacher read aloud Goldilocks and the Three
Bears, by Jan Brett {N.Y.: Dodd, 1987). Then, the class retold
the story as the teacher sketched the images on a chart pad to
make a picture map. The teacher asked scaffolding questions:
"What should our first picture be?," "What could go next?," and
"Would this be a good picture to draw now?" The students then
made their own picture map of the story and retold it to a
partner with their picture map as a prompt.
During the following language arts periods, the class
engaged in more retelling experiences. After the teacher read
aloud The Three Billy Goats Gruff, by Tim Arnold (N.Y.:
Macmillan, 1993), pairs of children drew picture maps, retelling
the story in the process. Each pair shared their picture map with
the class or a small group.
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Then, the pairs developed another story map of The Bremen
Town Musicians, by Hans Wilhelm (N.Y.: Scholastic, 1992)
following the same procedure. Constructing a picture map of this
story provided the children with an opportunity to become more
acquainted with the elements of a story. This experience was
preparation for developing a puppet show or play. In order to
develop a successful puppet show or dramatization, children must
be well acquainted with the story elements. The children were
organized into small groups to make masks or puppets, either
finger or stick, to accompany the retelling of the stories.
After this activity, the teacher introduced the students to
different ways of retelling stories--speaking, writing,
dramatizing, and writing--with props. The construction of the
props was explained. The props and materials to make them were
placed in a center. With the support of the teacher, the class
developed a chart of retelling experiences to be displayed in the
center to remind the students of possibilities. This center
became part of the sustaining group of centers, those that are
permanent in the room fueling a rich learning environment that is
secure and predictable.
Retelling Activities Extended to the Social Studies
Folk tales were presented as a part of the literature base
of a unit on Japan. Retelling was one of the expressive
activities that extended children's cultural understandings and
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their thinking-language abilities. Japanese folk tales were read
aloud in the literature period and then placed in the
listening/reading center. Teacher-prepared cassette tapes
accompanied the stories in the listening/reading center. After
the stories were listened to or read, the children could select
ways to retell them.
These Japanese folk stories were included in the unit:
The Badger and the Magic Fan, by Tony Johnston, illus.
Tomie de Paola. N.Y.: Putnam, 1990.
The Boy of the Three-Year Nap, by Dianne Snyder, illus.
Allan Say. Boston: Houghton Mifflin, 1988.
A Boy Who Drew Cats, by Arthur A. Levine, illus. Frederic

Clement. N.Y.: Dial, 1993.
On Cat Mountain, by Arthur A. Levine, illus. Ann Buguet.
N.Y.: Putnam, 1994.
The Girl Who Loved Caterpillars, by Jean Merrill, illus.
Floyd Cooper. N.Y.: Philomel, 1992.
The Greatest of All: a Japanese Folk Tale, by Eric Kimmel,
illus. Giyora Karmi. N.Y.: Holiday, 1991.
The Painter and the Wjld Swans, by Claude Clement. N.Y.:
Dial, 1986.
Peach Boy: by William H. Hooks, by William Hooks, illus.
June Otani. N.Y.: Bantam-Little Rooster, 1992.
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Three Strong Women, by Claus Stamen, illus. Jean and
Mou-sein Tseug. N.Y.: Viking, 1996.
The Tale of the Mandarin Ducks, by Katherine Paterson,
illus. Leo & Diane Dillon. N.Y.: Lodestar, 1990.
Many retelling activities were engaged in. For example,
a group of six students decided to perform The Boy of the
Three-Year Nap, by Dianne Snyder. Each student created a mask
for their selected role. Eventually, they retold the story to the
class. Another group created a four part diorama display to help
with their oral retelling of The Boy of the Three-Year Nap, by
Dianne Snyder. Each student created a scene of the story using an
open-faced box with clay, construction paper and cardboard
images. They each retold the portion of the story which their
figures in the diorama represented. The dioramas were then
displayed in the library with a sign denoting the title of the
story and the name of the author as well as the names of the
children who created the dioramas.
Another group created a wall book of Katherine Paterson's
The Tale of the Mandarin Ducks. Their interest in the
illustrations by Leo and Diane Dillon sparked the idea of
recreating the story using the media, water color wash and
pastels. When their large pictures were complete, they retold the
story displaying their illustrations to support their retelling
of the story. A group of three children also presented The Tale
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of the Mandarin Ducks, by displaying images of the characters on
a felt board. Many other retelling activities were created and
enjoyed throughout the unit on Japan.
Conclusion
Through retelling experiences, the second graders were
offered opportunities to enhance their comprehension abilities,
sense of story, feeling of ownership, and personal-social
development. Students created their own constructs by selecting
and presenting retelling folk tales within a unit on Japan.
Many retelling options were made available to students
along with c-0nstruction ideas and materials. Through selecting
their own text and retelling activities, the second graders were
encouraged to be in control of their own language learning which
promoted a sense of ownership and responsibility. As the students
planned for their retelling presentations and collaborated in
the construction of the props with their peers, they participated
in positive interaction with one another enhancing their
personal-social and language abilities.
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